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Conclusions of the Research 

This study focused on mentor programs in the UK, US, and Delaware 

and their different forms and models of mentoring. As schools consider 

various ways to support their students, the results of this study can help them 

develop their own model of a mentor program and to assist them in 

successfully implementing it. The data gathered have been analyzed to 

formulate the recommendations in the next section of this paper. These 

recommendations are meant to aid and benefit current as well as future mentor 

programs within a school. The Student Support Mentor’s role focuses on 

improving a student’s attendance, behavior and/or academic achievement. 

From the research, a model of what the UK has described as a 

Learning Mentor that this research will call a ‘Student Support Mentor’ 

(SSM) has shown to have positive results in the area of improving academic 

achievement and less suspensions and expulsions for students in the primary 

schools. At the secondary level, this individualized mentor support positively 

impacted student’s attendance, suspension rate and academics. Frequency has 

shown more impact on students than duration. The more often a person works 



with student in a week, has shown better results than someone meeting with a 

student for a long period of time just once a week. 

The literature indicates success in changing several student behaviors 

through the use of learning mentors. Also, the UK uses learning mentors to 

help any and all students at risk. The evidence suggests that Learning Mentors 

or Student Support Mentors, properly selected and trained could have a 

positive impact on students in schools such as Dickinson and Warner. 

From the research, Learning Mentors had a positive impact on pupil’s 

self-esteem and confidence in their abilities; pupils were reported to have 

demonstrated improved behavior and motivation in school. However, there 

was not sufficient evidence of a positive impact on the academic achievement 

of these pupils. A further evaluation concluded that the outcomes for pupils 

included measurable improvements in behavior, attitudes, self-confidence, 

self-esteem, attendance, and reduction in exclusions based on the evaluation 

by a consortium commissioned by the Department of Education and Skills. 

These outcomes were measured in a qualitative way, based on the judgments 

made by staff and students (Golden, Smith & Sims, 2003). There is research 

that indicates that pupils receiving support from learning mentors were one 

and a half times more likely to achieve five or more General Certificates of 

Secondary Education (GCSE) at grades A* to C than those at that age who 

had not been seen by a mentor (Morris, Rutt & Eggers, 2004). GCSE refers to 

the General Certificate of Secondary Education, which is an academic 

qualification awarded in a specific subject, generally taken by 14 – 16 year 



olds (General Certificate of Secondary Education, 2011). “In many cases, 

Learning Mentors succeeded in raising pupil performance above the levels 

indicated by these pupils’ Key Stage 3 outcomes” (Department of Education 

and Skills, 2005). Key Stage 3 involves students in grades seven, eight and 

nine (General Certificate of Secondary Education, 2011). 

 


